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Queda expresamente prohibida la difusión o transmisiónde los materiales puestos a disposición del opositor/a 
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Case study 1 

Within the First Foreign Language area, in a school situated in a rural area in Murcia, 

describe the possible pronunciation issues students may face, and the strategies to 

detect them. What would you do to improve pronunciation? 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 



www.eponline.es                              English Case Study 1 

 3 

When we refer to most rural areas in Murcia, except for those situated in the north-east 

of the region which, due to be borderland between Murcia and Valencia have slightly 

different phonological features, most of the population share some common pronunciation 

issues regarding, for instance, eliding final consonants when they are preceded by vowel, 

with a subsequent increase in the length of that vowel, as could be the case of `Zapatos’ 

pronounced with an extension of the vowel sound as /Zapatoo:/. 

Besides, students obviously struggle even more when dealing with First Foreign 

Language, making pronunciation errors, such as omitting the final -s in plurals, 

pronouncing /b/ and /v/ incorrectly or not distinguishing between long and short vowels. 

 

As regards classroom practice, in order to detect these errors, we will do a number of 

things like daily-direct observation and recording of all those errors. We will also try to 

use some remedial practice following the solutions proposed in the current education 

curriculum for Murcia, Decree 198/2014, September 5th, which, in the annex devoted to 

the area of First Foreign Language, in the section of Methodology, recommends, for the 

teaching of oral skills, the use of a system based on phonics, especially in the first and 

second form of primary education. This system -the Decree says- will increase its difficulty 

in the subsequent courses. 

 

Furthermore, continuing with the practical case under study, and to properly extend 

the answer to the question 'What would you do to improve pronunciation', we strongly 

believe that the most adequate way to show how we deal with such situations is by 

explaining how we actually work in the classroom in everyday real teaching practice. We 

believe that a clarifying way to do it would be providing this Board of Examiners with a 

detailed explanation of the classroom tasks we carried out with our students last year 

during the course that have just finished with the aim of improving our students' 

pronunciation in mind. However, as this is not possible due to the time limitations 

imposed by this test, we will clarify an activity that we accomplished with a 3rd grade 

classroom last term as an example. 

 

Of course, prior to presenting the activity to our students, we will carefully plan it so 

that it would perfectly match their needs and interests. A main factor to be taken into 

account will be the student's cognitive evolutionary state. Piaget, in its "Theory of 

cognitive development", pointed out that students between 7 and 11 years old are 

characterized by an appropriate use of logic; this is what he called the "concrete 

operational stage". Child's thought processes become more mature and "adult like"; they 

start solving problems in a more logical fashion. 
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This stage, which follows the preoperational stage, occurs between the ages of 7 and 11 

(preadolescence) years, and is characterized by the appropriate use of logic. During this 

stage, a child's thought processes become more mature and "adult like". They start solving 

problems in a more logical fashion. Abstract, hypothetical thinking is not yet developed in 

the child, and children can only solve problems that apply to concrete events or objects. 

 

Piaget determined that children are able to incorporate Inductive reasoning. Inductive 

reasoning involves drawing inferences from observations in order to make a 

generalization. In contrast, children struggle with deductive reasoning, which involves 

using a generalized principle in order to try to predict the outcome of an event. 

 

Two other important processes in the concrete operational stage are logic and the 

elimination of egocentrism. Egocentrism is the phase where the thought and morality of 

the child is completely self focused, as happen to our students in the first months of the 

first form, just arrived from Infant Education. During this stage, the child acquires the 

ability to view things from another individual's perspective, even if they think that 

perspective is incorrect. This is absolutely essential as in our subject, First Foreign 

Language, as group work and cooperative projects are essential in communicative 

Teaching methodologies. 

 

Incidentally, when preparing an adequate activity, we should also consider and take 

advantage of the enriching variety inside our classroom. That's why for this practical case 

we have decided to devote part of the time to group work, as both a way to promote and 

let individual talents flourish as well as providing opportunities for the students to 

appreciate the different intelligences their mates have and how all of them can become 

essential and of value for the final group product. A vast corpus of research has proved 

the benefits of taking Gardner's 'Multiple Intelligences' Theory (1983) and David Kolb 

'Learning Styles Model' (1984) into account. In this manner we would integrate, provide 

opportunities to participate and help increase the self-esteem of those students whose 

main 'intelligence' is not verbal-linguistic, but musical-rhythmic and harmonic, visual, 

bodily-kinaesthetic, etc. 

 

For another thing, when designing the activity for this particular classroom 

intervention, as well as for any other element in our daily practice, we must observe the 

current Education Curriculum, which is a corpus of legislative documents, all of them 

with recommendations on how to design the teaching process. 



www.eponline.es                              English Case Study 1 

 5 

 

We will follow those essential elements in LOE 2/2006 modified by LOMCE 8/2013, 

which in its preamble states that 'The main goal of education is to develop each individual 

talent, so that education will be an effective tool for social integration', which we will do 

by including all the different intelligences and styles in the way we have explained above. 

 

We will specially refer to the legal document designed specifically for Primary 

Education, in force nationwide, Royal Decree 126/2014, 28th February, which among other 

aspects highlights the importance of organising activities like the one is this practical case 

taking the Common European Framework of Reference for Languages, and its four skills 

classification as a reference. 

 

Notwithstanding being that a document for the whole of Spain, we have also been 

provided with an adaptation of the law both for Primary and for the specific social and 

cultural particularities of this Autonomous Community, Decree 198/2014, 5TH September,  

which, in its annex devoted to the methodology in the subject of First Foreign Language, 

specifies that we must give a preeminent position to the oral side of language in the design 

of class activities. This is of complete application in the practical case we are dealing with 

today. 

 

We will also assume the guidelines in Order of Organisation and Evaluation of primary 

in Murcia, Order November 20th, 2014 when evaluating both the teaching and the 

learning processes; as those in the order of the Ministry of Education ECD65/2015, devoted 

to clarify the process of learning based in competences,  which makes an emphasis on the 

design of tasks that put the focus on several competences at the same time, as will be the 

case of this practical case. 

 

It is also necessary to bear in mind that the different topics, we have been dealing with, 

can be of great use in order to develop this activity. Topics 9 and 10 clearly contribute to 

our purpose, as they deal with phonetics and the relationship between sound and 

orthography and how to apply it into our teaching. Besides, topic 17 plays an important 

role here, as it is about songs, and our activity contains one, which obviously collaborates 

with the improvement of pronunciation and errors correction 

 

Having explained in detail all the different sources we will rely on when designing the 

activity to apply this case study to a classroom environment, we would like to point out 

and highlight the way in which every single element of the curriculum in the current 
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legislation, Decree 198/2014, is going to be applied to the activity in this case study. 

According to the Law, some constituent elements of the curriculum are: Competences, 

Objectives and Contents. Let's describe the application of these different elements to this 

specific practical case before detailing the activity. 

 

Competences: in this activity, many competences are involved. Here we are going to 

mention the most relevant ones. Obviously "Digital competence", as they use the 

interactive board to match the words to the appropriate sound, "Linguistic competence" 

will be also developed as they have to pronounce correct oral statements. 

Objectives. Firstly, we obviously mention our official objectives, which are collected in 

the Royal Act 126/2014, regarding this activity, these would be found in article 7 b) and f).  

In addition, our main learning aims would be to understand and discriminate short and 

long vowels (/i:/ /I/). 

 

Contents: for the following parts of the practical case, we should use the contents found 

in our Act 198/2014, especially the ones belonging to blocks I (listening) and II (speaking) 

and also specific contents related to the  activity (sound patterns /i:/ /I/) 

 

The activity will be developed in just 1 session, and this are the specific details for its 

development: 

 

Warm-up. We will introduce a song, displayed in the interactive board, in which our 

students are going to practice the new sounds /i:/ /I/. 

 

Main activity. Using the vocabulary from the song, we will display in the digital board 

a chart in which the students will match the picture to the correct sound pattern. For 

instance, the student will pick the "ship" image and he/she will match it to the /I/ correct 

sound pattern. 

 

Written-Bingo. We will pass out some written bingo cards containing words, such as 

"ship", "sheet", "sheep", etc., and the students will have to discriminate the sound pattern 

in order to say Bingo! 

 

Likewise even when this practical case, due to its Foreign Language phonological 

character seem totally restricted to the area of First Foreign Language, it is not so as some 

of the pronunciation issues we face in the L2 are also encountered in the native language 

when, as is the case, we are addressing students in a rural area of Murcia. This is the case 
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of the consonant endings, as we refer to in the introduction of this document. Therefore, 

we can coordinate with L1 teachers so that they will also put an emphasis on the oral side 

of the language for the students to start globally acquiring a phonological awareness 

useful for both the correct pronunciation of both the native and the foreign language. 

 

Finally, no pedagogical intervention would be considered as complete until the validity 

of the intervention has been proved, and the most valuable instrument for that purpose is 

evaluation. The Order of Evaluation of November 20th states, in article 23, that 'the 

achievement of the objectives will be check by means of the different Measurable Learning 

Standards in the different areas in each course’. Therefore for the evaluation of this specific 

case we will rely on: 

 

Evaluation Criteria. We will use the different criteria from blocks I, and II found in the 

Act 198/2014. 

 

Measurable Learning Standards. In order to go a step further, I will specify the different 

standards developed in this activity. In block I standard 7, block II standard 6. 

 

Students will be evaluated through specific assessment and also by means of daily 

direct observation. For this last way of evaluation, we will use a "Continuous Assessment 

Record", in which we will have a sheet for each student and it will cover the most relevant 

aspects, such as "he/she can discriminate between long and short vowels". 

 

They will also be provided with self-evaluation sheets like those proposed by the 

European Language Portfolio, which have been created to provide an opportunity for 

them to reflect on their own work or performance. 

 

Not only will we analyse to which extent have students achieved the intended activity 

goals, but also the teaching process will be analysed. According to Brewster (2002), we will 

analytically answer a set of questions like these ones: 

  

- Did I achieved the aims stated in my lesson plan? If not, why not? 

- Was my lesson different from my plan in any way? How and why? 

- Did I keep to my timing? If not, why not? 

- … 

As a conclusion, with this activity we tried to put together three important things: 

Firstly, we answered to this practical case demands by using an activity in which our 
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students have dealt with pronunciation issues. Secondly, we implemented the use of new 

technologies and finally group working, which are both really attractive and motivating 

aspects in the process of teaching and learning a foreign language and besides they are 

highlighted in our Royal Act 126/2014 and our Act 198/2014. 

 

Dealing with the oral side of the language always implies that a reasonable amount of 

noise may be present in the classroom. To some extent it may seems that this, together 

with the natural difficulty of an activity in which discriminating short and long sounds, 

something which doesn't exist in our student's native language, may turn this activity 

almost impossible to be carried out with a full group of third graders, but we have done 

this activity in the class during the last term of the just finished academic course and, due 

to the students have been exposed to the phonetic-syntactic method since they were in the 

first course of the stage, it resulted a satisfactory one, both in the academic results and the 

motivation students showed during the process. 

 

*   *   * 

 

Supuesto práctico demo de la especialidad de Inglés 
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