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CASE STUDY 

LOE 2/2006 modified by LOMLOE 3/2020, together with the national educative 

legislation as well as the curriculum in this Autonomous Community highlight the 

importance of achieving a certain degree of Communicative Competence in at least one 

foreign language as a result of the teaching and learning process.  

Theoretical and empirical studies on Communicative Competence are largely based on 

three models: the model of Canale and Swain, the model of Bachman and Palmer and the 

description of components of communicative language competence in the Common 

European Framework of Reference for Languages. These models infer that the components 

of Communicative Competence could be measured either as isolated or integrated 

competences, depending on the activity – e.g. activities integrating listening, reading, 

speaking and writing.  

Comment on how would you integrate these skills into the First Foreign Language 

Classroom. 

Nowadays, first foreign language teachers continue facing communicative challenges 

when preparing their daily lessons. Having into account the current trends in pedagogy and 

numerous researchers, the current educational law underlines the importance of designing 

lessons integrating the different linguistic skills, together with the offering of a wide variety 

of mixed-ability measures to students. We should really cater for the integration of the 

different skills when designing different tasks. 

On the other hand, the curriculum in the autonomous community of __________________ 

comments on the importance of fostering the Communicative Competence, and a sounding 

command of both productive and receptive skills is a key factor to trigger communication. 

Starting from the oral side of language and gradually introducing the written ones should 

be the natural path to follow when referring to foreign language teaching and learning 

The English subject is a clear example of how Listening, Speaking, Reading and Writing 

can be taught within a motivational atmosphere. One of the key factors I have observe 

during the years in different classrooms with different age groups, is that the learning and 

practice of the different skills, specially the oral ones, demands creating a good climate 
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within the classroom in order to get through the affective filter created by most of our 

students. Moreover, some of the best working ways I have used in my lessons to work with 

the four linguistic skills are: 

Mini-projects: They are a good way to teach a new language, since the teacher focuses a 

class on doing a mini-project at the end of the class. It helps to catch students ́ attention, and, 

besides that, students feel excited because they are going to see a result of what they do 

during a class. Those mini-projects are emphasized on daily routine and real-life situations, 

things that are interesting to them, and because of that, they will be more opened to learn 

new vocabulary, be more fluent at speaking and take risks to participate during the tasks. 

Information gap activities, where they use a combination of skills to transfer information 

from one person to another, from one form to another or from one place to another. For 

example, two students might have different afternoon schedules, but they want to find time 

to get together to go to a comic shop. They need to get relevant information from each other 

to determine when they are both free, as well as when the available times coincide with 

when the comic shop is open. This type of activity allows students to request information, 

ask for clarification and negotiate both meaning, particularly when misunderstandings 

occur, and appropriate conclusions to the task. 

Reasoning gap activities, where you ask your students to use some information you give 

them. They use a combination of skills to decide what information to convey and what 

resolution to make for the problem at hand.  

Opinion gap activities, where students convey their own personal preferences, feelings 

or ideas about a situation making use of the different skills. 

These are only some of the many ways to integrate the different skills in the classroom. 

Henceforth, we would like to present in detail a classroom activity, a mini project in this 

case, integrating the different linguistic skills. Besides, as the design of tasks should be 

graded according to the student cognitive development, and due to time limits we are not 

able to describe in depth a task for all the six courses of primary education, we are 

addressing our intervention to a primary four group. 

However, whenever we design classroom materials, we need to consider both the 

methodological recommendations in the current educational law, and the specific cognitive 

needs of the group of students we are addressing. Therefore, but one of the main factors to 

be considered will be the student’s cognitive evolutionary state. Piaget, in its “Theory of 
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cognitive development”, pointed out that students between 9 and 10 years old are 

characterized by appropriate use of logic; this is what he called the “concrete operational 

stage”. Child’s thought processes become more mature and “adult-like”; they start solving 

problems in a more logical fashion. Abstract, hypothetical thinking is not yet developed in 

the child, and children can only solve problems that apply to concrete events or objects. 

Piaget determined that children are able to incorporate Inductive reasoning. Inductive 

reasoning involves drawing inferences from observations in order to make a generalization. 

In contrast, children struggle with deductive reasoning, which involves using a generalized 

principle to try to predict the outcome of an event. 

Two other important processes in the concrete operational stage are logic and the 

elimination of egocentrism. Egocentrism is the phase where the thought and morality of the 

child is completely self-focused, as happen to our students in the first months of the first 

form, just arrived from Infant Education. During this stage, the child acquires the ability to 

view things from another individual’s perspective, even if they think that perspective is 

incorrect. This is absolutely essential as in our subject, First Foreign Language, as group 

work and cooperative projects are essential in communicative Teaching methodologies. 

Incidentally, when selecting materials for an adequate activity, we should also consider 

and take advantage of the enriching variety inside our classroom. That’s why for this 

practical case we have decided to devote part of the time to group work, as both a way to 

promote and let individual talents flourish as well as providing opportunities for the 

students to appreciate the different intelligences their mates have and how all of them can 

become essential and of value for the final group product. A vast corpus of research has 

proved the benefits of taking Gardner’s ‘Multiple Intelligences’ Theory (1983) and David 

Kolb ‘Learning Styles Model’ (1984) into account. In this manner, we would integrate, 

provide opportunities to participate and help increase the self-esteem of those students 

whose main ‘intelligence’ is not verbal-linguistic, but musical-rhythmic and harmonic, 

visual, bodily-kinaesthetic, etc. 

As we just commented before, when designing any classroom intervention, like the mini 

project we are going to explain in depth in the following pages, we must observe the current 

Education Curriculum, which is a corpus of legislative documents, all of them with 

recommendations on how to design the teaching process. 

We will follow those essential elements in LOE 2/2006 modified by LOMLOE 3/2020, 

which in its preamble states that ‘The main goal of education is to develop each individual 
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talent, so that education will be an effective tool for social integration’, which we will do by 

selecting resources including all the different intelligences and styles in the way we have 

explained above. 

We will especially refer to the legal document designed specifically for Primary 

Education, in force nationwide, Royal Decree 126/2014, 28th February, which among other 

aspects highlights the importance of selecting varied and adequate curricular resources, 

taking the Common European Framework of Reference for Languages, and its four skills 

classification as a reference. 

Order ECD 65/2015 emphasizes the integrated use of competences. Along this practical 

intervention, the selection of materials has been made to help students increase their 

command of different competences. 

Notwithstanding being that a document for the whole of Spain, we have also been 

provided with an adaptation of the law both for Primary and for the specific social and 

cultural particularities of this Autonomous Community, Decree 198/2014, which, in its 

annex devoted to the methodology in the subject of First Foreign Language, specifies that 

we must give a preeminent position to the oral side of language in the design of class 

activities. For this reason, the resources selected promote the oral side of language.  

We will also assume the guidelines in Order of Organization and Evaluation of primary 

in Murcia, Order November 20th, 2014 when evaluating both the teaching and the learning 

processes; as those in the order of the Ministry of Education ECD65/2015, devoted to 

clarifying the process of learning based in competences, which makes an emphasis on the 

design of tasks that put the focus on several competences at the same time; as we 

commented before, the selection of materials has been made precisely to foster the 

acquisition of several competences. 

On the other hand, it is also necessary to bear in mind that some topics from the official 

set of topics for this competitive examination could be of great use in order to develop this 

activity. Topics 17, 18 and 19 in the set of topics for this examination, dealing with the use 

of Songs, Games and Drama in the classroom could be of use when designing materials for 

this practical intervention. Besides, topic 22 plays an important role here, as it is related to 

adequate classroom management, which obviously collaborates with the creation of a 

motivating learning environment. Finally, topic 23 is precisely devoted to the selection of 

textbooks and materials. 
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So far, we have explained the theoretical and legal foundations of our activity and now 

we can proceed to explain the project itself, entitled ‘Around the world’ which has been 

designed taking as a reference what Piaget pointed “Play is the answer to how anything 

new comes about.” In this case, we will play the role of a tourist visiting different places. 

Not only will we included practice on the four linguistic skills here, but also the resources 

selected for this activity are potentially motivating, and some extra-linguistic items such as 

the items a tourist usually carries will be used. 

− DESCRIPTION: Children identify local places of interest to a tourist. They produce 

short texts about the places and then role-play a tourist visiting the different sites. 

− AIMS: To describe places that the children know both orally and in writing, which 

supposes practice of the productive skills, speaking and writing 

− NUMBER OF SESSIONS: 3 

− TIMING: 60 minutes per session 

− RESOURCES: Pictures of famous places in different countries/towns/areas in a 

town. A large digital map of the country/town/area to be displayed in the IWB. 

Tourist props such as a sun hat, camera, sunglasses and so on. 

− SPACE ORGANISATION: Flush to the wall 

− GROUPINGS: Whole class 

− TASK/TASKS DETAILED DESCRIPTION (INCLUDING DIVERSITY) 

Session 1 

- The children, organized in groups of four, will look for 3 famous images of places in a 

selected town or country, doing their search in the computer room, under the supervision 

of the teacher, and using safe web browsers like Google Kids. During this session they will 

mostly put the reading skill into practice. 

- In turns, the children will show to the rest of the class, using the IWB, their selection of 

pictures of famous places and areas in the selected city, country or area and will ask the rest 

of the class if they know their names (e.g. The Eiffel Tower, The Statue of Liberty, The Big 

Ben, The Millennium Wheel, The Sahara desert, etc). We are integrating both listening and 

speaking in this session. 

Session 2 
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- Choose one of the pictures randomly; for example, the desert. With the children, build 

up a text about the desert on the board, creating a skeleton structure the children can use to 

describe other pictures: 

This is the desert in Sahara. 

The desert is very big and very beautiful. I have been to the desert lots of times. My 

favourite thing about the desert is the peace and quietness. 

- Children choose one of their pictures and write a text of their own. This can be done 

individually, or in pairs or groups, depending on the children’s level and the support they 

need. This way the teacher will deal with the different diversity in learning pace that can be 

naturally found out in every classroom. The children take turns to read out their texts. All 

the skills will be integrated in this session. 

Session 3 

- Show a map of the country/city/area on the interactive whiteboard and create digital 

labels to stick the pictures and texts in the correct place on the map. IWB basic software 

usually provides easy tools to do this. 

- Show the class a picture of a tourist. Ask one of the children to come to the front to be 

the tourist. Give the child some props to make them feel like a tourist (for example, a hat, a 

camera, sunglasses, binoculars, a guidebook). Give the tourist a pointer too. 

- Ask the tourist to point to four different things on the map and to say where they have 

been and to describe the places. The children then take it in turns to take on the role, 

following the structures explained and the very guided text that they had produced in the 

previous session. 

Alternatively, at the role-play stage, the teacher (or another child) can interview the 

tourist. If a child takes this role, they can be given interview questions: Can you tell me 

where you have been? Which place did you like best? Why? And so on. 

Interviews could also be recorded to be used later as a source of listening in the classroom. 

Again, all the skills will be integrated here. 

If, for any reason, there is no possibility of using an IWB or a computer, the teacher can 

elicit places of interest from the children rather than showing them pictures. We can ask the 



www.eponline.es  Inglés. Case study 

8 

children to draw a place of interest. The other children can guess where it is. We can then 

draw a rough map on the board and the children can write their texts directly on the board. 

Eventually, along this practical intervention, we have contributed to the achievement of 

different curricular elements in Decree ____________, and the relation of this case study with 

the law will be defined in this section.  

Regarding Competences, this intervention tries to help students achieve Linguistic 

Competence, Digital Competence and Awareness and Cultural Expression Competence, 

among others. 

Besides, this case contributes to the achievement of Stage General objectives F, related to 

the acquisition of Communicative Competence in a foreign Language; objective B related to 

the importance of individual and teamwork; objective D related to the appreciation of 

different cultures; and objective H, related to the essential aspects of natural and social 

sciences and geography. 

Furthermore, this practical case has the following Learning Objectives: to be able to 

describe briefly places using a set of basic structures learnt and reviewed in the classroom. 

To understand short messages produced by their mates related to different places. To 

appreciate the enriching difference of different countries and cultures. 

For that purpose, the contents of this topic are related to the use of the following 

expressions: “This is…”; This place is…” This place is very__and very__”; “I have been 

to__once/twice/many times”; “I’ve never been to”; “My favourite  thing  about__is__”;  and  

vocabulary related  to descriptions of places (big, small, far, close, etc). 

The relationship of this practical intervention with the curricular elements related to the 

evaluation will be developed later when commenting specifically on the evaluation. 

For another thing, when following the recommendations in the current legislation, we 

must try to make the learning process a meaningful, globalized and interdisciplinary one. 

Therefore, for this particular practical intervention, we have coordinated with the Social 

Science teacher and the Spanish language teacher so that they will be working on 

information regarding the same areas, cities or countries in these subjects. 

On the other hand, the preface of LOE 2/2006 modified by LOMLOE 3/2020 states that 

the implication of society and, especially, families, is essential in education. In this sense, 

with this practical intervention we will also try to contribute to the integration of families in 
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the educative process by means of giving value to the students’ presentation of their own 

school performance, but this time at home, having their family as the audience. We will 

inform parents in advance, via e-mail, about the dynamics of the presentation and how they 

should provide positive feedback to their kids at all times. They will then write a note on 

the students’ journal communicating the teacher that their kids have done this 

representation at home, and we will give a positive mark to all the students bringing proof 

that they have done the performance at home. This is also a motivating way of including 

“homework”, but one which is not tiring but encouraging. 

Finally, no pedagogical intervention would be considered complete until the validity of 

the intervention has been proved, and the most valuable instrument for that purpose is 

evaluation. In Murcia, we will follow the guidelines in The Order of Evaluation of May 5th, 

2016. The achievement of the objectives will be checked by means of the different Evaluation 

Criteria We will make use of those criteria of particular relevance for this particular 

application, which can be found in Decree____________ (include a reference to your 

autonomous community decree here). 

Likewise, Students will be evaluated through specific assessment and also by means of 

daily direct observation. For this last way of evaluation, we will use a “Continuous 

Assessment Record”, in which we will have a rubric for each student and it will cover the 

most relevant aspects. They will also be provided with self-evaluation sheets like those 

proposed by the European Language Portfolio, which has been created to provide an 

opportunity for them to reflect on their own work or performance. 

But not only will we analyse to which extent have students achieved the intended activity 

goals, but also the teaching process will be analyzed. we will carefully analyse different 

aspects of the intervention, like the following ones: 

• Did the teacher integrate the different linguistic skills in this intervention? 

• Were the activities and resources adequate to the students’ age? 

• Was the level of vocabulary, structures and functions appropriate? 

• Did the materials provide a starting point for language practice, as well as the 

introduction of socio-cultural aspects? 

• Did the selection of resources follow the legal recommendations? 

• Have I designed interesting and dynamic activities? 

• Has the teacher solved students’ doubts about activities, activity dynamics, etc? 

• Has the teacher created space for group work? 

• Has the teacher taken into account my students’ opinions, feelings and ideas? 
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As we commented before, all the tasks explained in the intervention provide integrated 

practice of, at least, two skills, being the four of them integrated in the last sessions. We 

would like to remind that the natural path for classroom interventions in schools tends to 

be precisely that one, including more competences in the classroom activities as students 

progress in their command of the language. In this paper we have tried to give an answer 

to how we integrate these skills into the First Foreign Language Classroom in a 

contextualized way, providing a detailed example of how we include them in a real 

classroom context, considering how we can also coordinate with other teachers so that we 

can achieve two goals established in LOE 2/2006 modified by LOMLOE 3/2020, such as 

trying to integrate families and make the learning process global and meaningful thanks to 

the joint design of tasks with other teachers. 

*   *   * 

Caso práctico demo de la especialidad de Inglés del cuerpo de Maestros. 
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